
Guiding Instructional Principles 
•	 Value	each	student	as	a	person	and	a	learner
•	 Personalize	teaching	and	learning
•	 Connect	reading	to	dreams	and	quality	of	life
•	 Continually	model	expert	reading	behaviors
•	 Establish	high	expectations	for	each	student
•	 Engage	students	in	learning	so		“each	minute	

counts”
•	 Provide	abundant	opportunities	for	scaffolded	

practice
•	 Provide	helpful	and	ongoing	feedback
•	 Empower	students	to	fluently	and	intelligently	

use	strategies
•	 Hold	students	accountable	for	outcome	goals
•	 Get	significant	results

Nurturing Goals...
Building Strategies...

Growing Habits of Learning
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learning

Your 
students will 
improve their...

decoding

Overview

Xtreme Reading is an evidence-based spiral curriculum that includes instruction in seven 
foundational reading and motivation strategies across a single school year. It entails explicit 
instruction in each strategy: guided practice, meaningful feedback, and independent practice 
in generalizing and combining strategies within and outside school. Xtreme Reading empowers 
adolescent learners to reach their goals by teaching them the strategies, habits of learning, and 
knowledge to thrive in school and beyond.

 

Audience

Nurturing Goals  •  Growing Habits of Learning  •  Building Strategies  •  Opening Doors to Success

All students are able to achieve success when given the tools to become confident learners. 
- Amy M., Reading Teacher, TN

Pacing

Adolescents reading, minimally, at the 4th- 
grade level and two or more years below 
grade level.

Group S ize
No more than 15 students

Recommended 45 minutes daily for 1 year. 
Daily lesson plans set a rigorous pace that 
keeps students engaged.

https://sim.ku.edu/xtreme-reading

Contents
• Xpect to Achieve & Talking Together 
• Word Mapping Strategy 
• Word Identification Strategy 
• Possible Selves 
• Self-Questioning Strategy 
• Paraphrasing Strategy 
• Inference Strategy 
• Visual Imagery Strategy 
• Student Classroom Books with leveled  

          expository and narrative passages
• Student Binders for daily note-taking and 

         practice 

Click here or 
scan to watch an 
Xtreme Reading 

Overview

https://sim.ku.edu/xtreme-reading
https://vimeo.com/659085542/bf214cc407?share=copy
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Research  Foundat ion
Based on more than 40 years of research   •  “Strong” rating on the Evidence for ESSA database*   

* Xtreme Reading can be found with a “strong” rating on the Evidence for ESSA database curated 
by researchers at Johns Hopkins and committed to communicating to educational leaders 
information on individual programs that do or do not meet the ESSA definitions for strong, 
moderate, or promising evidence of effectiveness.
**Somers, M., Corrin, W., Sepanik, S., Salinger, T., Levin, J., Zmach, C. (2020), 
The Enhanced Reading Opportunities Study Final Report: The Impact of 
Supplemental Literacy Courses for Struggling Ninth-Grade Readers. (NCEE 
2010-4021).
***Sprague, K., Zaller, C., Kite, A., & Hussar, K. (2012). Springfield-Chicopee 
School District Striving Readers (SR) Program: Final report years 1–5: Evaluation 
of implementation and impact. Providence, RI: Brown University: The 
Education Alliance

Xtreme Reading is an evidence-based reading 
program aligned with scientifically-based reading 
research. It was designed based on the work of 
nationally recognized adolescent literacy researchers 
Don Deshler, Ph.D., Jean Schumaker, Ph.D., and other 
researchers at the University of Kansas Center for 
Research on Learning. Xtreme Reading was developed 
with funding from the Institute for Education 
Sciences (IES). 

The program’s research-based daily lesson plans 
and sequences of instruction are based on explicit 
instruction. Xtreme Reading includes high leverage 
practices (HLPs) for students with disabilities, 
which are endorsed by the Council for Exceptional 
Children and the Collaboration for Effective Educator 
Development, Accountability, and Reform (CEEDAR). 
Xtreme Reading provides the explicit, systematic, 
intensive instruction that supports the needs of 
students who require specially designed instruction.

Several studies of SIM interventions (e.g., Somers et 
al., 2010**; and Sprague et al., 2012***) informed the 
development of and the recommendations found 
in the 2022 IES Practice Guide for Providing Reading 
Interventions for Students in Grades 4-9. The table on 
page 6 of this sampler shows the alignment between 
these recommendations and specific reading 
strategies in the Xtreme Reading Program.

https://www.evidenceforessa.org/programs/reading/sim-xtreme-reading-struggling-readers
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Amplifying Success: Xtreme Reading Results in North Carolina

Data have been collected after Xtreme Reading implementation from several districts across middle and 
high schools in North Carolina since 2013. Selected teachers from the districts participated in ongoing job-
embedded professional development activities, including coaching, and conducted instruction with students. 
Districts ranged in type from rural to urban and spanned the state from east to west.

In SY 2013-14, data were collected from 223 students from five districts for analysis. In SY 2014-15, data were 
collected from 322 students from three districts. The following figures* represent the analysis of student 
performance at two points in a single school year, before and after student participation in Xtreme Reading.  
That is, students were compared to themselves in terms of pre- and posttest performance.  Students’ data were 
included in the analysis only when both the pretest and the posttest scores were available for one or both of 
the administered measures (the Group Reading Assessment and Diagnostic Evaluation [GRADE] and/or the Test 
of Silent Contextual Reading Fluency [TOSCRF]) and when the student participated in the entire course. In the 
2014-15 results, almost 63% of the participating students did not have IEPs. The 2013-14 results, 78% of students 
did not have IEPs. 

**

*In these figures, teachers are numbered, although the numbers do not carry over from one year to the next year. Therefore, 
T.1 in School Year 2013-14 is not the same teacher as T.1 in School Year 2014-15.
**The TOSCRF was not given in this school.

**
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Sk i l l s  and  Strategies
Alignment of Evidence-Based Reading Intervention Recommendations with Xtreme Reading

Level of Evidence IES Recommendation Reading Strategy within 
Xtreme Reading

Tier 1 Strong Evidence Recommendation 1: Build students’ decoding 
skills so they can read complex multisyllabic 
words.

The Word Identification Strategy

Tier 1 Strong Evidence Recommendation 2: Provide purposeful 
fluency-building activities to help students 
read effortlessly.

All Reading Strategies contained within 
Xtreme Reading

Tier 1 Strong Evidence Recommendation 3: Routinely use a set of 
comprehension-building practices to help 
students make sense of the text.

All Reading Strategies contained within 
Xtreme Reading

Part 3A: Build students’ world and word 
knowledge so they can make sense of the 
text.

The Word Mapping Strategy

Part 3B: Consistently provide students with 
opportunities to ask and answer questions to 
better understand the text they read.

The Inference Strategy
The Self-Questioning Strategy

Part 3C: Teach students a routine for 
determining the gist of a short section of text.

The Fundamentals of Paraphrasing           
nnnand Summarizing 
The Paraphrasing Strategy

Part 3D: Teach students to monitor their 
comprehension as they read.

The Paraphrasing Strategy
The Self-Questioning Strategy
The Visual Imagery Strategy

Tier 2 Moderate Evidence Recommendation 4: Provide students with 
opportunities to practice making sense of 
challenging text that will expose them to 
complex ideas and information.

The Advanced Practice and Feedback 
Stage and the Generalization Stage 
when teaching each Reading 
Strategy

Select Research Studies to Explore

Schumaker, J.B. (2023), Lessons Learned during the Development and Validation of an Intensive Evidence-Based Reading Intervention 
for Secondary Students. Learning Disabilities Research & Practice, 37: 294-313. https://doi.org/10.1111/ldrp.12293

Bough, D. (2022). Intensive Reading Strategies Intervention for Low Achieving Adolescents. Neurocognition Science Laboratory                  
        Research in Brief, 1(5), ISSN: 2831-7882
Boulay, B., Goodson, B.,  Frye, M., Blocklin, M., Price, C., Abt Associates Inc. (2015). Summary of Research Generated by Striving Readers on the    
       Effectiveness of Interventions for Struggling Adolescent Readers (.pdf ).  NCEE-2016-4001 U.S. Department of Education.
Cantrell, S., Almasi, J. F., Carter, J. C., Rintamaa, M., & Madden, A. (2010). The Impact of a Strategy-Based Intervention on the Comprehension 
       and Strategy Use of Struggling Adolescent Readers. Journal of Educational Psychology, 102(2), 257-280. https://psycnet.apa.org/  
       doi/10.1037/a0018212 
Somers, M., Corrin, W., Sepanik, S., Salinger, T., Levin, J., & Zmach, C. (2010). The enhanced reading opportunity study final report: The   
       impact of supplemental literacy courses for struggling ninth-grade readers (NCEE 2010-4021). U.S. Department of Education, Institute  
       of Educational Sciences, National Center for Education Evaluation and Regional Assistance. https://eric.ed.gov/?id=ED511811 
Sprague, K., Zaller, C., Kite, A., & Hussar, K. (2012). Springfield-Chicopee School Districts Striving Readers (SR) program. Final report years  
       1–5: Evaluation of implementation and impact. The Education Alliance at Brown University. https://eric.ed.gov/?id=ED600926

https://doi.org/10.1111/ldrp.12293
https://doi.org/10.1111/ldrp.12293
https://doi.org/10.1111/ldrp.12293
https://doi.org/10.1111/ldrp.12293
https://doi.org/10.1111/ldrp.12293
https://doi.org/10.1111/ldrp.12293
https://doi.org/10.1111/ldrp.12293
https://eric.ed.gov/?id=ED511811 
https://eric.ed.gov/?id=ED600926
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Instruc t ional  Des ign

The first instructional unit is called Xpect to Achieve. This unit teaches students the behavioral expectations, 
routines, and procedures for the course, emphasizes setting high expectations and supporting each other 
as a community of learners, and specifies expectations and the process for out-of-class reading activities. 
After the Xpect to Achieve unit, students learn word-level strategies and then comprehension strategies. 

Daily Lesson Plans

Xtreme Reading teachers follow daily, detailed lesson plans that include a combination of instructional 
components: 

• Start-up activities
• Guided reading
• Whole-class strategy instruction
• Student-practice activities
• Vocabulary activities, and 
• End-of-lesson wrap-up activities. 

The lesson format requires a rigorous pace including specific time allotments for each  
required activity. The pace is designed to keep students engaged throughout the entire  
class period. 

Xtreme Reading comprises seven foundational word-level, comprehension, and motivation strategies 
contained in a spiral curriculum, explicitly taught through clear explanation of skills, expert modeling, 
teacher-guided practice, student-paired practice, independent and differentiated practice, and meaningful 
feedback.

Explicit, Direct Instruction  •  Data Driven Decision-Making
Positive, Corrective Feedback •  Personalized, Differentiated Learning
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Components of Xtreme Reading

Xpect to Achieve
7 Daily Lesson Plans

The Xpect to Achieve unit launches the learning community. Lesson 
objectives focus on teachers and students getting to know each other, 
motivation, clarifying expectations for the course, practicing class 
routines and procedures, and guidelines for success. It includes time for 
administering standardized, state, or norm-referenced comprehension 
pretests and the word-level pretests. 

Word Mapping
6 Daily Lesson Plans

The Word Mapping Strategy is a generative vocabulary-building strategy 
that analyzes word-part meanings. Lessons introduce prefixes, suffixes, 
and roots to support vocabulary and comprehension development. 
Throughout the rest of the year, students apply the strategy through 
practice activities. 

Word Identification
18 Daily Lesson Plans

The Word Identification Strategy is a decoding and word recognition 
strategy to build foundational reading skills.

Possible Selves
6 Daily Lesson Plans

The Possible Selves lessons increase motivation by guiding students to 
connect life goals to how reading can help achieve them.

Self-Questioning
25 Daily Lesson Plans

The Self-Questioning Strategy is a comprehension strategy that enables 
students to preview text, ask themselves questions, make predictions, and 
find answers to their questions. They learn to activate their minds while 
reading.

Paraphrasing
44 Daily Lesson Plans

Students are instructed in specific lessons in Fundamentals of Paraphrasing 
and Summarizing, and then the Paraphrasing Strategy. They begin by 
paraphrasing words, phrases, and main ideas and details. Next, students 
learn how to read short passages, identify the main idea and details, and 
rephrase the content into their own words. Students practice responding 
to comprehension questions about their reading.

    Inference
   35 Daily Lesson Plans

The Inference Strategy is a comprehension strategy that enables students 
to make inferences about information they have read and answer 
inferential questions.

   Visual Imagery
   23 Daily Lesson Plans

The Visual Imagery Strategy is a comprehension strategy for creating 
mental movies of narrative passages. Students visualize the scenery, 
characters, and action and describe the scenes to themselves as they read 
each sentence.

Strategy Integration and 
Generalization Stage 
7 Daily Lesson Plans

During this instructional unit, prior strategies learned are integrated 
and generalization practice takes place. The strategies practiced in this 
unit are Word Mapping, Word Identification, Self-Questioning, and Possible 
Selves. All strategies are practiced during Book Study and Guided Reading 
throughout the program. 
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Standards  Al ignment
Skills and strategies taught within Xtreme Reading are appropriate to the complexity of reading requirements 
present in national and state curriculum standards for grades 4-12. Taught skills and strategies are 
generalized, integrated, and applied to varied texts and purposes for reading, including:

Course 
Novels 

Strategy  
Practice

During Guided 
Reading, teachers 
provide expert 

models of strategy use 
and guide students 
to practice learned 

strategies with 
authentic reading 

materials. 

Xtreme Reading includes 
a suggested novel list 

and guidelines for novel 
selection based on high 
interest and instructional 
level readability; however, 

the novels for Guided 
Reading are selected 
by teachers and their 

schools.

Materials include 
coherent sets and 
sequences of texts 
that help students 
build their skills 
systematically. 

Provided student 
passages are diverse 

in their text type 
and content. Text 

types are narrative, 
informative, and 

persuasive; the content 
represents different 

perspectives and cultural 
backgrounds.

Xtreme Reading includes 
specific supports for 
students to transfer 

strategy use to reading 
outside of class to their 
course textbooks, self-
selected novels, and 

other pertinent materials.

As new strategies are 
taught, students integrate 

new with previously 
learned strategies. 

Student-selected 
novels and core-class 
reading materials
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Access ib i l i ty  for  Students

Xtreme Reading materials provide varied means for students to access content and demonstrate learning. 
Students practice using each strategy through four types of practice activities: 

   •  Guided-reading Practice: The whole class practices strategies while reading class novels, with the 
iiiiiiteacher modeling, providing feedback, and prompting. 
   •  Paired Practice: Students practice using the strategy with a partner. 
   •  Independent Practice: Students practice by themselves, completing written products that demonstrate     
   their use of the strategy. 
   •  Differentiated Practice: Students practice applying the strategy aloud with the teacher witnessing the 
           processes being used and providing feedback to the student. 

These types of practice are arranged so students can receive oral or written, positive, corrective feedback 
from a peer or from the teacher each day. Materials support a high level of student and teacher interaction 
and student opportunities to respond.

Guided Reading: An Essential Stage for Developing a Skilled Reader

While oral reading of a high-interest novel takes place, the teacher and students move through the 
following four phases after each strategy is introduced in order to promote practice of the strategy. 

Phase 1 Teacher Modeling: The teacher stops the oral reading at appropriate points to 
demonstrate the steps of the new strategy.
 

Phase 2 The Teacher Involves Students in the Demonstration: At appropriate points, the 
teacher begins the demonstration and then prompts individual students to perform different 
steps of the strategy in relation to the content being read, scaffolding student participation in the 
strategy. The teacher provides feedback as the students perform the steps.

Phase 3 Students Perform Demonstrations: The teacher calls on individual students to 
demonstrate all the steps of the new strategy at appropriate points. Again, the teacher provides 
feedback.

Phase 4 Students Prompt Others to Demonstrate the Strategy: Once students understand 
how to perform the strategy, the teacher calls on individuals to serve as the “teacher” to prompt 
other students to perform the strategy and to provide feedback. After more strategies have been 
introduced, the students can choose which strategy they wish to prompt others to demonstrate. In 
this way, multiple strategies are practiced during Guided Reading.   

10
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Assessment
Xtreme Reading uses both formal and informal types of assessments resulting in a balanced approach to gathering 
data that teachers, students, and administrators can use for sound instructional decision-making. Formal assessments 
provide standardized scores, which can be used to identify areas of instructional focus. These assessments also 
determine baseline data for individual students at the beginning of the course, as well as summative data at the end 
of the course to measure the overall growth of students’ literacy levels. Schools use norm-referenced pretests that are 
already being used by the school to determine placement in the program. The informal assessments that have been 
embedded throughout the program are a critical part of the XR assessment package. These 
informal assessments are used for progress monitoring that provides a thorough picture 
of each student’s literacy growth throughout the course. They are also a source of ongoing 
feedback that can be used by the XR teachers to adjust or improve their teaching and by 
students to improve their learning. XR materials provide guidance on adjusting intensity 
of the intervention based on student response to instruction. XR teachers use a research-
validated feedback loop (Kline et al., 1991*) to provide corrective and timely feedback 
to students. Additionally, students record their own progress on Progress Charts, which 
increases student motivation for learning and skill mastery. 

Types of Assessments used in Xtreme Reading

Screening and 
Placement

Schools use their own norm-referenced reading assessments to 
determine student placement. Examples of multiple data sources 
that inform student participation in XR are end of-year tests or local 
assessments, the GRADE, AIMSWeb, and IEP data. XR Professional 
Developers are available to assist schools in their selection of multiple 
assessments and how to interpret the results using a diagnostic protocol.

Diagnostic 
Assessment

Each reading strategy has a pre-test to determine current reading skill 
and strategy use strengths or areas for growth.

Progress 
Monitoring

Each reading strategy includes a pre-/post-test aligned to specific reading 
skills and to measure strategy use. Teachers monitor progress on a 
provided digital or paper spreadsheet.

Student Self-
Monitoring

Students also track their own progress on a Progress Chart by recording 
their Pre-test score(s), Verbal Practice Quiz Scores, Formative Assessment 
scores (from their Learning Sheets), and Post-test Scores.

Formative 
Assessment

Students practice each reading skill during paired practice and 
independent practice. The Learning Sheets provided in the materials 
were designed to build in difficulty and to support teachers in measuring 
learning progress and adjusting their instruction accordingly. Checklists 
and evaluation tools are included in the materials as guidance for 
providing corrective and timely feedback to students.

Curriculum-based 
Measurement

Repeated one-minute fluency checks take place throughout the 
program. Materials regularly and systematically embed curriculum-based 
assessment opportunities that measure progress and inform instruction.

Diagnostic 
Assessment

Each reading strategy has a pre-test to determine current reading skill 
and strategy use strengths or areas for growth

Summative 
Assessment

The same norm-referenced screening assessments are administered at 
the end of the program.

Note: Because XR is typically taught in middle and high school, suggestions are provided in the materials for how teachers may assign 
report-card grades throughout the program.
*Kline, F. M., Schumaker, J. B.,  Deshler, D. D. (1991).Development and Validation of Feedback Routines for Instructing Students with 
Learning Disabilities, Learning Disability Quarterly, 14:3. https://doi.org/10.2307/1510849

 https://doi.org/10.2307/1510849
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School  Year  Timel ine
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What is a Course 
Organizer?

A Course Organizer is visual 
device depicting: 
• a summary of the course
• the critical questions that 
will be answered during 
the course

• the principles and 
learning rituals to which 
students and teachers will 
be expected to adhere 
throughout the course

• other expectations and 
standards associated with 
the course 

The Course Organizer includes 
a map of the units that will be 
studied during the course. 
 
Ultimately, the Course 
Organizer is a road map that 
helps ensure that all students 
(as well as the teacher) are on 
the course journey together.
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Xpec t  to  Achieve

Xpect to Achieve is the first instructional unit of Xtreme Reading. This unit teaches students the behavioral 
expectations, routines, and procedures for the course, emphasizes setting high expectations and supporting 
each other as a community of learners, and introduces students to Book Study. During Xpect to Achieve, students 
also complete several strategy pre-tests and standardized tests as determined by their school.  Below, and on the 
following pages, are samples of the step-by-step daily lesson plans and visual aids included in Xtreme Reading.

•  Instruc tor  Notebook  with  7  Dai ly  Lesson  Plans
• 	Ta lk ing 	Together 	manual
• 	The 	SCORE 	Sk i l l s 	manual
•  Student  Notebook  mater ia ls

The teacher provides an overview of 
what will be achieved by the end of 
the course and how they all will work 
together to reach their reading goals.

Builds a community of learners
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Poss ib le  Se lves

To foster improvement in adolescent literacy, research shows that “teachers should use strategies to enhance 
students’ motivation to read and engagement in the learning process (Kamil et al., 2008, p. 26)*. Possible Selves is 
designed to increase student motivation by showing them how reading is connected to achieving their future 
hopes and goals. During Possible Selves lessons, students set goals, create plans, and work toward their goals. 
Lessons incorporate multiple means of expression for students to share their current strengths and interests as well 
as their hopes and goals for the future.  Lessons are spaced across the entire school year.

•  Instruc tor  Notebook  with  6  Dai ly  Lesson  Plans
• 	Poss ib le 	Se lves  manual
•  Student  Notebook  mater ia ls

Encourages self-determination and 
makes literacy experiences more 

relevant to student’s’ interest and life

Promotes relationship building 
between the teacher and students.

Connects life goals to how reading 
can help achieve them.

* Kamil, M. L., Borman, G. D., Dole, J., Kral, C. C., 
Salinger, T., and Torgesen, J. (2008). Improving 
adolescent literacy: Effective classroom and 
intervention practices: A Practice Guide (NCEE 
#2008-4027).
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Word  Mapping

Research results suggest that adolescent reading interventions should include explicit, strategic instruction on 
how to decode multisyllabic words (Vaugh et al., 2022).*  The Word Mapping Strategy teaches students a specific 
and systematic process for predicting word meaning through the application of morphology. Students learn to 
identify prefixes, suffixes, and roots and study the meanings of these word parts. They then learn how to apply 
this knowledge by using four strategic steps to identify the parts of an unknown word, determine the meaning of 
those parts, and predict the meaning of the word. Opportunities for students to practice this process are provided 
throughout the course, and students gradually learn to use the strategy steps routinely.

•  Instruc tor  Notebook  with  6  Dai ly  Lesson  Plans
• 	Word 	Mapping 	 Instruc tor 	Manual  w i th  Student 
Prac t ice  Lessons

•  Student  Notebook  mater ia ls

Students routinely practice 
identifying word parts while the 

teacher provides feedback

Students take a written quiz to demonstrate that they understand 
the steps of the strategy and know how to apply the steps to 

determine the meanings of a list of words.

Practice Words:

Students use a Word Map to 
apply the steps:

re   load   ed
in   de   scrib  able
dis   cover  ing 
help   less  ness   

┘ └
┘
┘

└
└
└

┘

Steps of the

* Vaughn, S., Gersten, R., Dimino, J., Taylor, M. J., Newman-Gonchar, R., Krowka, S., Kieffer, M. J., McKeown, M., Reed, D., 
Sanchez, M., St. Martin, K., Wexler, J., Morgan, S., Yañez, A., & Jayanthi, M. (2022). Providing Reading Interventions for 
Students in Grades 4–9 (WWC 2022007). Washington, DC: National Center for Education Evaluation and Regional Assis-
tance (NCEE), Institute of Education Sciences, U.S. Department of Education. Retrieved from https://whatworks.ed.gov/.

└
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Sel f -Quest ioning

The Self-Questioning Strategy helps students create their own motivation for reading. They create questions in 
their minds, predict the answers to those questions, search for the answers to those questions as they read, and 
paraphrase the answers. Students will practice The Self-Questioning Strategy during independent, paired, and 
differentiated practice as they move from their current independent reading level to their grade level.

•  Instruc tor  Notebook  with  32  Dai ly  Lesson  Plans
• 	 Se l f -Quest ioning 	Student 	Passages 	 ( Teacher 	Ed i t ion) 
•  Student  Notebook  mater ia ls

Continues instruction on the Word 
Mapping Strategy. 

Students practice reading a 
passage at their reading level with 
a partner. Readers read  3 times for 
60 seconds each time. Their partner 
times them and records their 
reading and error rates. Partners 
switch roles.

Students work with a partner to 
practice the Self-Questioning 
Strategy on a passage at their 
reading level. The reader reads 
and uses the ASK IT Steps of the 
strategy while the partner cues as 
needed. Partners switch roles.

Teachers spend time during guided reading modeling the Self-
Questioning Strategy using high-interest novels. Teachers go through 
the steps of ASK IT while reading the novel. There are 4 phases of guided 
reading, gradually releasing responsibility to the students.
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Book  Study

The Book Study portion of Xtreme Reading encourages daily independent reading and provides students with 
opportunities to practice decoding, fluency, vocabulary, and comprehension skills and strategies that they are 
learning in the program. Book Study helps teachers to gradually transfer more responsibility for reading to students. 
Teachers monitor independent reading by having students choose and complete several activities from a selection 
of 14 quick and easy options.

•  14  Book  Study  Ac t iv i t ies  for  Students
•  Week ly  Reading  Record  Bookmarks

Book Study Activity Choices:
1. Create a Brochure about the book.
2. Interview yourself about the book.
3. Word Map two words per book chapter.
4. Create a Comic Book about the story.
5. Answer Possible Selves questions about 

a character.
6. Use the Word Identification Strategy to 

dissect three words from each chapter.
7. Create a Picture Book with at least 6 

pictures depicting scenes from the book 
with your description of that part of the 
story.

8. Use the Self-Questioning Strategy to 
make predictions at the end of each 
chapter.

9. Use the Paraphrasing Strategy to  
summarize each chapter.

10. Follow the rules of good Inferences to 
write a question and answer after each 
chapter. 

11. Write a Summary of the book and your 
personal reaction to it.

12. Write 10 Self-Check statements about 
what you were thinking when you were 
reading.

13. Choose three major scenes from the 
book, describe the settings, characters, 
and their actions to describe a Three-
Scene Movie.

14. Complete a Character Sketch of one 
character from the novel.

•   Excites students about reading books        
     independently
•   Provides opportunities for students to  
     explore different genres
•   Reinforces procedures for checking  
     out and returning books
•   Encourages Active use of strategies
•   Provides a variety of ways for   
     students to demonstrate learning   
     about the content of their books.

Note: Novels are not included in the program materials for 
Xtreme Reading. Teachers/schools choose their own novels. 
A list of high-interest novels is available.
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Usabi l i ty  and  Suppor t
Print and Digital Resources for Teachers  •  Professional Learning  •  Fidelity Checklists  •  Administrator Tools

Xtreme Reading materials provide clear and extensive support for building the teacher knowledge needed 
to implement, including a clear organizational structure for lesson delivery, and daily schedules that clearly 
communicate time requirements. Materials  are easy to use and include guidance for communication with 
parents, rubrics, exemplars, and resources to help teachers set clear and high expectations for students.

Daily	Startups	•	Rubrics	•	Teaching	
Slide	Decks	•	Progress	Monitoring	

Tools	•	Games	•	Feedback	Checklists	•	
Student	Reflection	Checklists	•	Student	
Samples	•	Activities	•	Digital	Options	•	
Teaching	Tips	•	Demonstration	Videos	
•	Book	Suggestions	•	Vocabulary	Lists	
•	Overviews	•	Brochures	•	Classroom	
Organization	Tips	•	Student	Behavior	
Ideas	•	Tips	for	Overcoming	Challenges	
•	Data	Collection	Tools	•  Information 

on Micro-Credentialing • Link	to	request	
Professional	Development/Coaching	•

Parent Letter Templates	

The password-protected Xtreme Reading Teacher Resources Website

Administrator Support  • Walk-throughs with instructional 
checklists to learn about the 
program, assess fidelity and 
implementation, ask teachers 
about needs, and check on 
student progress)

• Guidance on how much 
dedicated class time is needed 
based on your school schedule

• Procedures for screening, 
the diagnostic process, and 
placement into the program

• Progress-monitoring measures 
in place within the program     

• Collaboration with an 
instructional coach

•	 Teacher	micro-credentialing	for	
sustainability

Teacher Professional Learning  

• Xtreme Reading Professional Developers 
support teachers through classroom 
observations, model lessons, feedback, 
student data  review, and ongoing 
support for teachers and students. 

• 5-6 days of professional development 
is recommended to provide instruction, 
coaching, observations, model lessons, 
feedback and ongoing support (ideally 
3 initial days and 2-3 follow-up PD 
sessions).

• Instructional coaching support 
throughout implementation is 
recommended (ideally monthly for 
first-time implementers). This may 
include monthly Community of 
Practice Sessions where teachers 
dialogue and problem solve with each 
other and the coach, class observations 
with feedback, or 1:1 problem-solving 
sessions. Coaching may take place in 
person or virtually.
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Mater ia ls

•   Instructor notebooks for each unit with daily lesson plans and instructor manuals
•   Student classroom books with leveled expository and narrative passages 
•   Student workbooks in binders for daily note-taking and practice
•   Novels for use with Xtreme Reading are not included (a suggested list of high-interest 
nonovels is available)
•   Suggested supplies, not included: composition books, student whiteboards, dry-erase 
mmarkers, file folders, and timers

Pacing  and 
Organizat ion

•   Daily lesson plan format includes structured time for Start-up (review, reflection, 
prpractice), Strategy practice (describe, model, practice), Guided Reading (novel study)
•   Flexible implementation options (e.g., 45-minute daily lessons provided for a year of 
ininstruction and with an option to combine for a 90-minute class block every day for a 
sesemester of instruction)
•   Recommended class size: 12-15 students

Student 
Prac t ice

•   Guided-reading practice with class novels
•   Paired practice
•   Independent practice
•   Differentiated practice
•   Practice generalizing and integrating strategies and skills with core-class textbooks, and 
susubsequent strategy practice materials

Assessment

•   Norm-referenced summative pre/post testing based on school’s preference (prompted in 
l    lesson plans)
•   Progress-monitoring assessment with each individual strategy pre- and post-test.
•   Formative assessment with paired practice and independent practice
•   Student use of progress charts
•   Repeated and frequent 1-minute fluency checks

Teacher 
Profess ional 
Learning

•   5-6 days of professional development by certified personnel to provide instruction, 
cocoaching, observations, model lessons, feedback and ongoing support.
•   Ideally 3 initial days and 2-3 follow up PD sessions
•   Online learning modules coming soon
•   Coaching support throughout implementation is recommended (ideally monthly for first 
titime implementers).
•   Fidelity Checklists exist for each component of the program.

Infrastruc ture 
Considerat ions

•   Administrative support (e.g., walk-throughs with instructional checklists to learn the 
prprogram, asking teachers about needs, checking on student progress)
•   Guidance on how much dedicated class time is needed based on your school 
lllschedule
•   Procedures for screening, diagnostic process, and placement into the program
•   Progress monitoring measures in place within the program
•   Collaborating with an instructional coach

Key  Features  of  Xtreme Reading

https://sim.ku.edu/xtreme-reading


